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ABSTRACT 

This article is based on the conviction about Whole Language Learning that has been 

criticized by many experts. In fact, in regard with the criticisms to Whole Language Learning, 

there are only few researches dealing with teaching, in which it is proposed in Whole 

Language Teaching (WLT). Eventually, this article worked with pre-experimental study of 

the role of Whole Language Teaching (WLT) of young EFL Student. This investigated the 

significance of WLT to young learner students who learn English for the first time. There 

were one class consists of 30 young learners conducted in this article. They were taught by 

using characteristic of WLT for three meetings and tested using matched t-test to seek the 

significance. The result showed that on the level .05, null-hypothesis of this article assuming 

that there is no different ability of English for students before and after receiving treatment 

was rejected. Since the t score is 5.028 while the t-crit for df = 29 is 2.045. In sum, WLT 

seems to be quite effective to be applied for young learners who learn English for their first 

time statistically. In fact, some consideration and circumstances were affected. 
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INTRODUCTION 

The term of whole language learning has been known as one of learning approach; a 

belief system about the nature of learning and how it can be fostered in classroom and schools 

(Weaver, 1990). This approach is broadly believed provide meaningful environment to learner 

to study as in (Weaver, 1990; Goodman, 1991; Freeman, 1992) along with the criticism 

(Krashen,1993). Whole language learning provides many benefits for language learners. 

Though, the use of authentic texts, the learner is exposed to natural and contextualized 

discourse. 

The leading advocates of whole language, Kenneth Goodman, outlines about the 

learning theories that base whole language approach; Language learning is easy when it’s 

whole, real, and relevant; when it makes sense and is functional; when it’s encountered in the 

context of its use; when the learner choose to use it (Goodman, 1986). It means that language 

functions both as personal and social. It’s driven from inside by the need to communicate and 

shaped from the outside toward the norms of the society. 

Whole language does not refer only to providing interesting comprehensible texts and 

helping children understand less comprehensible texts. It involves instilling a love of 

literature, problem-solving and critical thinking, collaboration, authenticity, personalized 
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learning, and much more (Goodman, Bird, and Goodman, 1991). From those points of view, 

whole language is broadly concerned with whole learning and the whole lives of children and 

teachers. Thus, whole language emphasizes with learning through transactional model rather 

that transmission model of teaching. 

In transactional model, learning process is facilitated but not directly controlled by the 

teacher. Learning is seen as the result of complex cognitive processes that can be facilitated 

by teachers and enhanced by peer interactions. Learners are expected to be at different stages 

and to develop at their own pace and in their own ways; thus, there is no concept of failure 

(Weaver, 1990). So that, direct teaching can be created in transactional model. Some of the 

direct teaching within a whole language, transactional classroom consists of demonstrations in 

which the teacher is personally involved and in which the students are invited to engage. 

Other direct teaching occurs in response to students’ demonstrated needs. 

In fact, this ―demonstration‖ technique is needed by children who learn language 

(Piaget cited in Cameron, 2001). He believes that children are active learners, they are seen as 

continually interacting with the world around them, solving problems that are presented by 

the environment. It is concerned with assimilation and accommodation as a result of activity 

done because of developmental process. Assimilation happens when action takes place 

without any change to the child, while accommodation involves the child adjusting to features 

of the environment in some way. Because of that, children usually seek out intentions and 

purposes in what they see other people doing, bringing their knowledge and experience to 

their attempts to make sense of other people’s actions and language. At this rate, children 

learn to solve the problem based on their experiences in regard with the demonstration 

proposed by whole language teaching. 

Hence, when this approach is trying to be applied to children of foreign language 

learner, some burdens may occur. Since some differences are immediately obvious 

(Cameroon, 2001); Children are more enthusiastic than adult learner, they love making 

activity, but they are less motivated. So, the role of the teacher becomes the paramount in the 

learning process. How this approach is implemented to the learning process is quite 

challenging. 

Because of that, this article serves to give brief explanations of the role Whole Language 

Teaching (WLT) to young learner. Thus, it reveals an understanding to the issues regarding to 

the application of WLT in Elementary School Students as follow; 

 Is WLT statistically significant to be applied to elementary students? 

 How WLT affects students’ achievement in learning English? 

  

Method 

This article used two method quantitative and qualitative designs. It employs with 30 

elementary students in one of government school in Majalengka. The participants were taken 

purposively. They were chosen since the accessibility of researcher to the participants along 
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with they live in the rural area, so that it is assumed they never learn English in class nor 

outside class. Because of that first year of elementary students was taken as participants. 

Quantitative method was used to serve statistical point of view for this research, while 

qualitative method applied as a case study design. Case study design seems to be the most 

suitable design to serve and to provide the data (Milroy, 1987; Nunan, 1992; Dornyei, 2007; 

Dawson, 2009). This research employed qualitative data description.  

Although case study has often been used to sensitize researchers to significant variables 

subsequently manipulated or controlled in an experimental design, that is not their only role. 

The understandings generated by case study are significant in their own right. It is tempting 

argue that the accumulation of case studies allows theory-building via tentative hypotheses 

culled from the accumulation of single instances. But the generalizations produced in case 

study are no less legitimate when about the instance, rather than the class from which the 

instance is drawn (i.e. generalizing about the case, rather than from it). (Adelman et. al. 1976: 

140). 

Instead, before this case study used, some calculation worked in order to seek the 

significance of WLT affected the students’ ability in learning English. Thus, pre-experimental 

of one group pre-test post-test design is used (Hatsch and Farhady, 1982; Hatsch and 

Lazaraton, 1994; Kranszler and Moursund, 1999; Dornyei, 2007). In sum, this pre-

experimental design is going to use to test the Null Hypothesis (H0); there are no significant 

different in term of student understanding score before and after the treatment given. 

 

Data collection techniques 

Several data collection techniques are employed to this research to obtain deep and 

comprehensive analysis; 

(1) Tests 

The test was conducted to participants to find out their enhancement in learning English 

statistically. It was given at the beginning of the program as pre-test and at the end of the 

program as post-test.  

(2) Observation 

Generally, this data collection technique aimed to observe and to cope with how far the 

participant works with WLT given. The data need to comprehend for justifying the result of 

this study. 

In this phase, researcher ruled as active observer, researcher observes the process of WLT 

performed and also ruled as teacher in class. Based on Alwright (1993) there are several 

points need to be observed in the classroom; 

Real 

Teacher : Evoking student response, evoked by students, classroom management, 

facilitating performance of reinforcing behavior, and information explanation 

Students : evoking response and responding. 
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Drill 

Teacher : Evoking stimulus, repetition reinforcement, prompting, and modeling or 

correcting 

Students : individual response and choral response 

 

The example of observation sheet can be seen on appendix. This observation phase takes 

the same time line with the application of program (see appendix). 
 

Document analysis 

Furthermore, the collected data was analyzed and triangulated to comprehend the result 

for this study. There were two stages of analysis conducted for this research; quantitative to 

analysis the score, and qualitative to analysis and comprehend the data. 

a. Quantitative analysis 

This quantitative analysis used to acknowledge the researcher whether WLT is effective to 

improve participants in learning English. There were two tests (pre- and post-tests) applied. 

Since this research employ with pre-experimental design, the result of tests are used to 

compare both means (Hatsch and Farhady, 1982; Hatsch and Lazaraton, 1994; Kranszler and 

Moursund, 1999; Dornyei, 2007). After the significance result has been found, the analysis 

was comprehended and tried to be analyzed for deeper understanding using qualitative 

method analysis. 

b. Qualitative analysis 

This qualitative analysis was used to comprehend deeper understanding of the data taken 

by observing participants as presented above. There were four observation sheets will be 

analyzed. Those observation sheets aimed to reveal learning processes the class. Afterward, 

the result of the observation was to validate with the statistical result of the data. 
 

Data Collection 

After conducting four weeks research, data are collected and described below; 

a. Quantitative data 

Quantitative data were taken using pre-test that was held at the beginning of the program 

and post-test that was held at the end of the program. Afterward, these score are analyzed 

using matched t-test (Hatsch and Farhady, 1982; Hatsch and Lazaraton, 1994; Kranszler and 

Moursund, 1999; Dornyei, 2007) to test the null-hypothesis. Matched t-test is used since 

participants are only one group, and it compares two means with same sample.  .   

Otherwise, this pre and post tests score was calculated using SPSS Program in paired-

sample T-test. And the result is interpreted based on the calculation score with error level for 

this article is around 5%. 
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b. Qualitative data 

To serve qualitative analysis, three observation sheets are collected from three teaching 

cycles of WLT. It aimed to comprehend the real teaching circumstance in the classroom. 

Further, these observation sheets are as supported data analysis of the quantitative data.  
 

Finding and Discussion 

Based on the SPSS calculation of pre-test and post-test, as it shows below, t score is at 

5.028, and 2-tailed significance. This can be interpreted that null-hypothesis is rejected. 

Paired Samples Test 

 

Paired Differences 

t df 

Sig.  

(2-tailed) Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

Posttest - 

Pretest 

11.033 12.0186 2.1943 6.54551 15.52116 5.028 29 .000 

 

 Those data is used to answer the investigation point of this article as presented in the 

introduction. 

Is WLT statistically significant to be applied to elementary students? 

Statistic result above shows that t-score is 5.028 with the 2-tailed significance result in 

.00. It can be interpreted that Null Hypothesis is rejected. It means that there are significant 

different between the result of pre-test and post-test statistically. Considering this, it is 

possible that this significant different is caused by the method (WLT). As the result it is 

assumed that WLT is applicable enough for the early age students in rural area. 

Thus, within whole language classrooms, much of the learning is only indirectly 

stimulated and facilitated by the teacher. The teacher creates a learning environment in which 

students learn to read and write largely by reading and writing (Weaver,1990). In which 

students learn from their peers as much as from the teacher, and in which students are allowed 

and encouraged to make significant responsibility for their own learning. 

In fact, some criticism of WLT is in regard with students’ responsibility of their own 

learning, since students, especially in the early age have short span time to learn something. 

So, they do not have responsible for themselves in thought. Because of that, it is not 

surprisingly, then, the direct teaching that occurs in whole language classrooms is 

significantly different from direct teaching in more traditional classroom, because of this 

differences in the underlying educational models. This direct teaching is a paramount for the 

students who are learning language for the first time. Eventually, some of the direct teaching 

within a whole language, transactional classroom consists of demonstrations in which the 

teacher is personally involved and in which the students are invited to engage. 
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When someone newly learns language she or he does not have background knowledge of 

language, she or he needs direct input to be put in the memory as demonstrated in the 

development of language by baby. 
 

How WLT affects students’ achievement in learning English? 

Based on the observations, the use of WLT of Transactional model curriculum for young 

learner of first grade of elementary school students can be applied and can enhance, for some 

extend, their English ability in term of vocabulary acquisition. This also enhances their ability 

to understand some reading comprehension.  

Evidence shows that, at birth, children already possess considerable genetic programming 

to learn and use language (Pinker, 2000). Exactly which elements of resultant language 

acquisition come from genetic language instinct and which come from input from the social 

environment is the subject of some debate, but we know that both influences are powerful. 

Eventually, the application of WLT for the first language learner is assumed easily 

reaching the aims if it employs whole teacher technique as applied in the process. Whole 

teaching and whole schools depend on whole teachers. It is rarely addressed in preserves and 

in-service teacher education. Instead, teacher preparation tends to emphasize instructional 

strategies or assessment techniques. 

Teachers find these practices to be a powerful way to take care of them and develop 

presence, which leads to better student-teacher relationships as students respond to the 

teacher's increased presence and interest. For example, Claire, who teaches middle-grades 

students with behavioral difficulties, reports that meditation and mindfulness have helped her 

experience a deep sense of connectedness: That place of gentleness, and presence, and 

mindfulness . . . connects you with yourself, but it also connects you to those around you. 

There's a sense of common soul. There's just a sense that we are all just one. As a result, I feel 

patience with them and tenderness toward students. . . . The kid is being rude—driving me 

crazy. Instead, I see the kid is hurting and I care for him differently. I think I see the student as 

myself. Thus, the instruction leads to the whole teaching model. 

Whole teaching links the subject, unit, and lesson to a larger vision. This vision can vary, 

but it usually involves a sense of interdependence and personal wholeness. For example, 

Maria Montessori developed a curriculum for children ages 6–12 called cosmic education, in 

which children study the story of the universe and come to understand the place of human 

beings (and themselves) in this story (Cameron, 2001). 
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